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Abstract: The paper in its first part explains the objectives and contents of the Course of 
Translation and Interpreting that is one of the key courses of the English in International Business 
and Cultural Practice bachelor study programme. The author justifies the discourse and topic 
organizing principle of the course by the expected professional profile and placements of the 
students, which is further substantiated into the syllabus design and concrete activities and 
exercises. The syllabus lets the students immerse in one discourse and topic for a longer period of 
time instead of experiencing an overload of lengthy texts without stimulating thoughtful reflection. 
Thus, the course provides a range of practical translation experience and develops the students’ 
stylistic awareness of the studied discourses as well as their cultural and textual competencies, 
while reinforcing knowledge of grammar and vocabulary. The second part of the paper presents a 
selection from the activities that are used in the translation classroom. The focus of the selected 
activity is placed first, on collocations related to the topic violence against women, and secondly, 
on providing translation and interpreting practice. The conclusion is devoted to the evaluation of 
the course in the light of current approaches to translation training. 
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Introduction 

This article introduces the Course of Translation and Interpreting that is part of the English in 
International Business and Cultural Practice bachelor study programme provided by the Department of 
English Language and Literature of the Faculty of Humanities and Natural Sciences at Prešov 
University.  The programme does not prepare students specifically for translation professions, but 
trains them for middle-rank professional posts in a variety of placements, such as social and cultural 
institutions, project and travel agencies, and business and public administration sphere − where cross 
cultural communication is needed. Therefore, the Course of Translation and Interpreting provides 
mostly practical translation experience, developing the students’ stylistic awareness of the studied 
discourses and reinforcing the students’ language skills and their knowledge of grammar as well as 
enlarging the vocabulary of the selected subject areas and topics. To achieve the course objectives, a 
variety of materials and referential sources are applied, such as authentic texts, handouts and glossaries 
prepared by both the teacher and students, online dictionaries, pictorial online dictionaries, corpora of 
current British and American English, short online videos, leaflets and brochures and current project 
related documentation. 

1 Syllabus Design Justification 

The course syllabus is based on a selection from non-literary discourses that frequently require 
communication conducted in English, including written and/or oral text translation. Thus, the students 
encounter tourism discourse, institutional discourse (the focus on cultural institutions, artistic bodies 
and social agencies), legal and project discourse. In all instances discourse is broadly understood as a 
type of communication the study of which presupposes consideration of the whole complex of 
contextual factors and of their impact on the choice of linguistic and extra-linguistic means. In fact, at 
the very beginning of the course I apply a stylistic approach to the selected texts, resulting in the 
identification, classification and functional interpretation of stylistically distinctive features. Rendering 
of these features into another language is often far from straightforward and requires special attention, 
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which leads to translation related issues and understanding of the usage of particular translation 
procedures.     

Since discourse is a rather vague concept lacking distinct shapes and limitations, specific subject areas 
and topics are used as the main syllabus organizing principle. Thus, the topics falling under tourism 
discourse include: region and town, architecture, folk art and nature. Among the institutional and 
project discourse topics covered by the course are cultural institutions promotion, EU history and 
institutions, human rights, social exclusion, violence against women, environment, etc. Both the 
selected discourses and topics are then materialized by texts, glossaries, and a variety of assigned tasks 
that not only introduce, illustrate or help to understand translation related issues but also serve as a 
source of learning, revising or collecting the vocabulary. It does not mean that the students simply 
learn individual words, collocations and idioms and their Slovak equivalents, although this might also 
be the case, but are exposed to a contextual vocabulary study. This seems to be quite effective in 
pursuing one of the aims of the Course – to enlarge the students’ vocabulary in the specialised areas.  

Each lesson and task that I design or adapt from other sources is rooted in the belief that translation 
competence requires a step by step learning about and understanding of similarities and differences 
between the source and the target language as well as mastering translation strategies and techniques. 
This view is supported also by W. Wills (2004, p.9) who claims: „One lesson we may learn from 
modern translation studies is that an effective concern for translation shows itself not in the uttering of 
grand generalities with their often high-sounding verbiage, but in the specific, the concrete, and the 
immediate.” It is a difficult task for the teacher to decide what is ‘the specific, the concrete, and the 
immediate’; yet, it is even more difficult to find challenging ways of delivering the necessary 
knowledge to the students and building up the necessary skills. In order to have an idea of what is 
going on in the translation classroom, a sample activity is provided, accompanied with the justification 
of its usage.  

2 Sample Activities in the Translation Classroom 

Discourse:  institutional  
Topic:         violence against women 
Focus:        collocations / translation and interpreting practice 

Theoretical background 

The proper choice of collocations ranks among the most frequent translator’s tasks on the lexical level; 
therefore, they deserve proper attention in the translation classroom. The study of multiword units is a 
relatively recent object of linguists’ interest, which still lacks terminological agreement. Current 
studies on phraseology emphasize a shift of interest in this field of linguistics as late as in the past 
three decades. It is significant that it was in the 1970s that different aspects of phraseology started to 
be inspected in more detail as the 1970s were the years of a communication-pragmatic turn in 
linguistic research. I. Marková, O. Müllerová and J. Hoffmanová (1999, p. 195) compare this turn to a 
pendulum that has moved from the speaker´s competence side (a system) to the performance side 
(language use). This interest in the actual usage has also been reflected in terminology, for example, 
A. Pawley (2007, p. 3) prefers the terms ‘conventional expressions’ or ‘formulaic language’ to the 
traditional covering term phraseology.  It seems that these terms better correspond to an important 
prerequisite of a well-written or translated text, i.e. to finding out how words behave in continuous 
discourse and how they are established in certain communicative situations.  M. Melina and P. 
Mühlhäusler (2007, p. 293) acknowledge difficulties in stating distinct boundaries between 
collocations and lexical phrases, and when analysing environmental language they apply a topical 
organization of multiword units. Such an approach complies with the aims of our translation course 
and was used in introducing and reinforcing of the vocabulary of one of the main topics discussed 
within institutional discourse − Violence against Women.  

The presented task design has been inspired by J. Conzett (2000, p. 80 – 83), who claims that the 
teacher is to persuade his/her students that learning a new word requires knowing its habitual 
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occurrence with other words in certain contexts. This requirement is even more urgent in the 
translation classroom. 

Material 

The text used is the English and the Slovak version of the Shadow Report to the Committee on the 
Elimination of Discrimination against Women. Before reading the paragraphs dealing specifically with 
violence against women the students are provided with brief contextual information on the text and on 
the issue of violence against women in Slovakia.  

The Shadow Report ranks among the most representative and relevant information sources dealing 
with women’s rights. It was submitted by eight non-governmental organizations that work in the field 
of human rights and more specifically, in the field of women’s rights protection and gender equality: 

Alliance of Women in Slovakia                              EsFem  
Center for Civil and Human Rights                         Fenestra  
Centre on Housing Rights and Evictions                 Milan Šimečka Foundation  
Cultural Association of Roma in Slovakia               Pro Choice Slovakia  

The Shadow report was presented at the 41st Session of the Committee on the Elimination of 
Discrimination against Women, which took place from 30 June to 18 July 2008.   

Sample Paragraph   

33. Even though several positive changes have occurred in the field of violence against women in 
Slovakia (due to pressure and activities on the part of women‘s NGOs), particularly in the field of 
legislation, it still remains one of the most critical areas of women’s human rights violation. The 
Slovak government’s approach to its international human rights obligations regarding violence 
against women can be, with utter seriousness, described as vague and clearly occurring at formal 
level. Given the current state, it cannot be said that there is a consistent government policy on 
violence against women. The current structure of mechanisms designed for prevention and 
elimination of violence against women in Slovakia is actually a mere „concept“ of required support 
institutions and it is nowhere near the desired status defined in the international conventions and 
ratified documents. The government report on the CEDAW Convention20 (hereinafter “the 
government report”) states in the paragraph 151 the results of the first and, until very recently the 
only, representative research on violence against women21, it, however, does not say that the research 
was funded exclusively by donors from abroad at the initiative of NGOs, without any participation on 
the part of the state. 

Exercise 1 

The students do a topical search for the multiword units containing the central topic of the read text, 
which is in the given case violence. Translation of the collocations is provided by the Slovak version 
of the report so there is no need to check translations in glossaries, dictionaries or other texts dealing 
with the topic.  An example of the suggested collocation list in two languages follows: 

Topic Violence  – English-Slovak Collocation List: 

Violence 
1. violence against women                              násilie páchané na ženách    
2. physical and sexual violence                       fyzické a sexuálne násilie   
3. psychological and social violence               psychické a sociálne násilie   
4. economic violence.        ekonomické násilie    
5. couple violence         násilie v párových vzťahoch  
6. women experiencing violence                     ženy, ktoré zažili násilie   
7. women – survivors of couple violence        ženy – obete násilia v párových vzťahoch 
8. to experience violence                                 zažiť násilie / mať osobnú skúsenosť s násilím     
9. to trivialize violence                                    bagatelizovať násilie 
10. to be considered violence                            považovať za násilie 
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Comments 

Having accomplished this task, the students’ attention is drawn to some differences between English 
and Slovak collocations expressing the same meaning: 

 the key term violence against women is translated as násilie páchané na ženách  - an 
illustration of a collocation that can be found in both languages with the same propositional 
meaning but a slightly different form.  

 While in English it is more common to characterize one form of violence against women as 
psychological violence in Slovak the collocation psychické násilie prevails. A Google search 
suggests that the adjective psychologické is mostly used in the texts translated from English, 
most probably under the influence of the source text. 

 the English condensed phrase couple violence versus the Slovak more descriptive 
prepositional phrase násilie v párových vzťahoch – a common phenomenon that is worth 
considering also in other professional fields when searching for the most appropriate 
translation option. 

 
Exercise 2 

In this written assignment the students read the source text again and write the answers to the 
suggested questions. It is crucial that the highlighted collocations occur in both questions and answers: 

Questions: 

1. What is one of the most critical areas of women’s human rights violation? 

2. What is proof of inconsistent Slovak government policy on violence against women? 

3. Does prevention and elimination of violence against women in Slovakia correspond to 
international documents. 

4. What forms of violent behaviour against women has the research proved? 

5. What is the percentage of adult women aged 15-65 who have experienced violence from their 
intimate partner? 

 
Suggested answers: 

1. One of the most critical areas of women’s human rights violation is violence against women. 

2. Inconsistent Slovak government policy on violence against women is reflected in the fact that 
until very recently the only representative research on violence against women was conducted 
without the Government’s financial contribution. 

3. No. Prevention and elimination of violence against women does not correspond to 
international documents and requirements. It is a mere concept without any satisfactory 
measures. 

4. The research has proved the following forms of violent behaviour against women: 
physical and sexual violence, psychological and social violence, as well as economic violence. 

5. 29.3% of adult women aged 15-65 have experienced violence from their intimate partner. 

 
Comments 

By reencountering the collocations in the same context and thinking more deeply about the subject 
matter, the students reinforce the vocabulary and will be able to use the selected phrases more 
appropriately not only in translation but also in interpreting, where an instantaneous reaction is crucial. 
The students can be asked either to find the answers in the text or to provide the paraphrased answers 
with the literal repetition of the collocations. The latter option provides an additional paraphrase 
practice, which is a useful academic and interpreting skill. 
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Exercise  3  

The third stage of this collocation activity requires supplying the words with their possible collocates. 
Examples are provided below: 

1. …………………  violence     (adjective + noun) 
2. to ………………  violence     (verb + noun) 
3. ………………….    of   violence   (noun + preposition + noun) 
4. violent ……………           (adjective + noun) 

 
Key: 
Couple / economic / psychological / physical / sexual / social violence 
To tolerate / to trivialize/ to be considered / to experience violence 
Prevention / elimination / tolerance of violence 
Violent behaviour / relationship 
 
Comments 

Having done the Exercises 1 and 2, the students should be able to supply the missing collocates, 
which, apart from other effects, improves the accuracy of the words usage, both the formal/structural 
aspect and the appropriateness of the words combinations.      

 

Exercise 4 

The final exercise differs from the previous ones in the material. While the basis for exercises 1 – 3 is 
a report published in Slovak and in English, the basis for the exercise 4 is a series of short paragraphs 
from the manual called Working Together – aimed at British service providers working with women 
and children living with, escaping or recovering from domestic violence, which was published in 
English.  

For homework the students are asked to translate one paragraph from the British manual into Slovak. 
In the next lesson, they visually follow the Slovak text and produce a fluent talk in English about one 
of the issues related to the situation of women facing domestic violence. For illustration, a sample 
paragraph is enclosed.  

 
Women and Children from Rural Areas 

Service providers who work with women experiencing domestic violence from more rural areas need 
to be aware that there will be very particular ways in which the effects of abuse will impact upon 
them, and the choices which are available. In general, problems with transport, access, and 
availability of services can compound the isolation accompanying domestic violence, and affect the 
kinds of options which are open to women and children. Rural areas are often small communities, so 
issues of shame and confidentiality may figure very highly in a woman’s and/or children’s experiences 
of domestic violence. Women may be reluctant to seek help because they fear that the entire 
community will find out, or they may become alienated from the community. Geographical isolation 
may severely reinforce the isolation so often caused by domestic abuse, and certainly will be a barrier 
to seeking help. 

 
Comment: 

This exercise has several positive effects. The students are exposed to a translation task that enables 
them to practice the collocations / multiword units related to the topic being currently tackled in the 
classroom also through other exercises and tasks. When delivering their presentation they have to 
translate the written text promptly and speak clearly and fluently as the other students are noting down 
the multiword units they find interesting. Thus, the students practice and improve not only their 
translating, speaking and listening skills but also the active usage of collocations.  
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Conclusion 

In conclusion, I would like to relate my experience from teaching translation, a fraction of which is 
presented in this paper, to the approaches to translation training stated by M. Gonzales Davis, who has 
adjusted three main approaches applied to a general learning process to translation training in the 
following way: 

a. Transmissionist: the traditional product-oriented and teacher-centred learning context where model 
translations are singled out to be received by unquestioning students who are instructed to “read and 
translate”. 

b. Transactional: based on cooperative learning, there is group work and interaction, but the teacher 
still has the final answer to the problems set in the activities; a positive step towards empowering 
the students. 

c. Transformational: a student and learning-centred context that focuses on collaborative study and 
exploration of the translation process with the teacher acting as guide and where procedures that 
bridge class work and extramural practice have a place.” (2004, p. 14) 

In order to see one’s own achievements and drawbacks more clearly and plan alternatives that might 
lead to an improved translation class more efficiently, comparative reflection is a useful tool. In my 
translation classroom the students are asked to “read and translate”, but mostly either in the initial 
phase of the translation training process or in the final one. At the very beginning ‘intuitive’ 
translation helps to elicit the problems the students might have when coping with a certain topic and 
type of text. Although this type of exercise is not represented here, and I have not used it for 
identifying the students’ familiarity with the collocations used in specific topic related texts yet, it 
might be useful as a diagnostic tool. “Read and translate” is worth considering in the final phase of the 
process as the means of checking or testing. As for teacher centralism and students – centred learning 
environment, my translation classes are moving towards more autonomous students who discover 
individual steps for themselves. Nevertheless, the teacher’s input and guidance is inevitable as the 
students, when starting a translation course, are entering a brand new professional field, which 
requires complex knowledge and competencies. This finding comes soon after the first attempts and it 
is the teacher’s task to challenge his/her students to set out on a difficult journey, where minute 
systematic work is a condition of success.  
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