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Abstract 

The present paper deals with the interconnection of culture and education at Mary Immaculate College 

in Limerick, Ireland. The aim of the article is to investigate current perception of international students 

on culture, paying particular interest to how culture is interconnected with education in the institution. 

With regard to methods, a semi-structured interview was conducted with forty participants. The sample 

of those interviewed consisted of teachers, students and international relations executives. A key factor 

was to obtain data in relation to the number of international students at the institution. The interview 

consisted of twenty questions focusing on Irish culture at Mary Immaculate College and on the 

possibilities of presenting their own culture. Some of the important findings are presented in the article, 

including the extracts of teachers’ interviews. This article provides current findings and brings the 

possibilities of cognitive development in relation to the personality aspects of students at MIC. The 

conclusion offers implications and recommendations for practice in the area of culture and education 

provided by this institution. 

Key Words: culture, education, teacher, international student, internationalisation 

 

Abstrakt  

Predložený príspevok sa zaoberá skúmaním prepojenia kultúry a vzdelávania na vysokoškolskej 

inštitúcii Mary Immaculate College v Limericku, Írsko. Cieľom príspevku je skúmanie aktuálneho 

vnímania medzinárodných študentov oblasti kultúry, kladúc osobitný dôraz na to, ako je na tejto 

inštitúcii prepojená kultúra a vzdelávanie. Z metód bol použitý pološtrukturovaný rozhovor so 

štyridsiatimi participantmi. Vzorka účastníkov interview pozostávala z učitelov, študentov a 

pracovníkov z oblasti medzinárodných vzťahov. Kľúčovým faktorom bolo získať dáta v súvislosti s 

počtom medzinárodných študentov inštitúcie. Interview tvorilo dvadsať otázok so zameraním na írsku 

kultúru na Mary Immaculate College a na možnosti prezentovania ich vlastnej kultúry. V príspevku sú 

ponúknuté niektoré z dôležitých zistení, zahŕňajúc extrakty z rozhovorov s učiteľmi. Príspevok 

predstavuje aktuálne zistenia a prináša možnosti rozvíjania kognitívnej stránky osobnosti študentov na 

Mary Immaculate College. V závere príspevku sú ponúknuté odporúčania pre prax v oblasti kultúry a 

edukácie touto inštitúciou. 

Kľúčové slová: kultúra, edukácia, učitel, študent, medzinárodný študent, internacionalizácia 

 

Introduction 

 

The concept of culture has a long history. It is commonly held that people use culture to 

interpret experience and behaviour. As Hofstede (1997, p. 1) reminds us: it is the “software of the 
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mind”. Culture itself is a complex issue consisting of many areas humans are not always aware of. 

One of the profound attributes of culture is its diversity. Therefore, it is exactly the diversity that 

affects humans and opens new perspectives to various issues in life. Cultural diversity may be 

found in society, institution as well as in any community. As Hammar puts it: “Cultural diversity 

may bring us great values, a richness of life, unexpected views and perspectives, an encounter with 

other lifestyles, and in the best case also a better understanding of our own culture, and a respect 

for other people’s cultures and religions.” (Hammar, 1995, p. 1). Commenting on Hammar, cultural 

diversity might not only enrich humans significantly but it also enables humans to exceed the 

boundaries of their own culture and to understand the others much better. 

Having mentioned cultural diversity, it is worth to expand the concept of international 

education, which plays a pivotal role in the global educational environment and both concepts are 

linked closely. Higher education provides an excellent source for getting to know other cultures, 

for instance through the international student mobilities. This is certainly true, as the mobilities 

represent one of the most significant phenomenon with regard to international education. 

Marginson (2014) coins the notion of international education as self-formation, and 

accordingly international students might be positioned as self-forming agents, which refers to those 

who have the capability to pursue the course of life that they regard as being worth living. 

International education is one of the best sources for bridging the gap between different cultures. 

The evidence of the positive effects of bridging the gap might be seen through the cultural 

diversity in any institution. International students may contribute significantly to the cultural 

diversity of the host country and institution, above all with their home culture and ethnic 

experiences that include beliefs, traditions, language, food, clothing, music and so on (Griffiths et 

al., 2017). In other words, if host institution allows international students to carry out activities 

related to their culture, it may certainly help domestic students and teachers to understand the 

culture of the international students more vividly and effectively. 

Most importantly, foreign students are exposed to the culture of the country they are in. 

Firstly, being involved with native speakers at the institution or outside it is always beneficial. 

Secondly, when at the institution, students might be given tasks to examine a few cultural elements 

of the country they are in. Thirdly, exploring the country may allow anybody to get an insight into 

the culture and history as well as to try new cuisine or to discuss social customs and values, etc. 

Therefore, fostering global awareness is so crucial in any higher education institution. 

 

1 Mary Immaculate College 

The College community promotes excellence in teaching, learning and research at 

undergraduate and postgraduate levels. It seeks to foster the intellectual, spiritual, personal and 

professional development of students within a supportive and challenging environment that 

guarantees the intellectual freedom of staff and students. In particular, the College seeks to foster 

in its students a spirit of justice and compassion in the service of others, together with an openness 
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to the religious tradition and values of each individual. The College promotes a sense of identity 

enriched by an awareness of its Catholic tradition, the cultures, languages and traditions of Ireland, 

and its special commitment to the Irish language. Mary Immaculate College respects cultural 

diversity. It strives to promote equity in society and to provide an environment where all have 

freedom and opportunity to achieve their full potential.  

Having spent a few months at the Mary Immaculate College as a visiting scholar, I had a 

great chance to immerse into the culture of the institution, as well as into Irish culture which 

reinforced my inner motivation to explore the culture of MIC in depth. Before proceeding to 

examine concept of cultural specifications, the main information about the institution will be 

provided. The College was established in 1898 and, in the context of that period, its founding 

represented the physical expression of a unique and innovative vision. It is the oldest third level 

institution in Limerick. From within a Catholic tradition, the Sisters of Mercy, inspired by 

Catherine McAuley, sought to pursue engagement with all members of the community, particularly 

the most marginalised in society, to offer the opportunity to reach individual potential through 

education, which they saw as the key determinant of quality of life. Students interested in studying 

abroad at MIC can choose subjects from the Bachelor of Arts, the Bachelor of Arts in Applied & 

Contemporary Theatre Studies, the Bachelor of Arts in Early Childhood Care & Education and the 

Bachelor of Education degrees. Additional subjects are: Irish Heritage studies, Beginners Irish 

Language, English as a Foreign Language and English for Academic Purposes and over 3,000 

students are engaged in studies at this institution. One of the appealing facts to highlight would be 

that in 1901 there were only 75 female students.  

 

1. 1 Internationalisation 

Bringing other cultures of any university or college into life may become an enriching 

experience for all members of the institution.  The past decade has seen the rapid development of 

internationalisation in higher education. Altbach and Knight (2007) trace motivations and realities 

of this phenomenon, elaborating the term globalisation. The authors maintain that “globalisation 

has given impetus to internationalisation of higher education, made higher education as an 

important part of international free trade, and promoted the extension of influence of non-for-profit 

sector of higher education“ (Altbach – Knight, 2007, p.1). 

Some writers (e.g. Lu, 2008) have highlighted the relevance of the aspects like economic 

interests, social environment, demand for international communication and cooperation as the main 

attributes of higher education internationalisation. 

A broader perspective on the issue has been brought by Atabekova et al. (2016) who draw 

our attention to the fact that globalization and internationalisation make a profound impact on the 

higher education development. Moreover, they set new tasks for universities that tend to become 

international in terms of faculty and student body, courses and curriculum content, governance 

system but also campus environment. (Atabekova et al., 2016). As can be seen, it is a complex 

issue where each of the elements is influenced by another. 
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A notable development in the 1990s has been the internationalisation of Mary Immaculate 

College. The College has always had a long tradition of international links, however in recent years 

the links have become more formal with the establishment of exchange programmes and there is 

an increasing number of students and staff arriving on campus. O’Connor (1998) emphasizes that 

Mary Immaculate College has been very involved in European educational activities through the 

Reseau d’Institutions de Formation. This has led to ‘Meitheal’, a programme carried out in training 

colleges in various parts of Europe, where students and teachers work together to develop a 

European dimension to the curriculum of the primary school. The area of interest casts light on the 

students coming from foreign countries and the institution enables and accepts a number of EU and 

NON-EU students to take part in its education nowadays. 

The college earliest link with the US can be traced back to staff exchanges with Salve 

Regina College, Providence, Rhode Island in 1971. A decade later, a similar exchange took place 

with Trocaire College, Buffalo, New York State. Commenting on that, O’Connor (1998) observed 

that in recent years there has been a growing trend for American students to study at Mary 

Immaculate (MIC) or to engage in teaching practice in Irish schools under the supervision of MIC 

staff.  MIC has entered into close partnerships with North American universities and colleges, such 

as Frostburg State University in Maryland, Longwood College in Virginia, Regis University, 

Denver Colorado, University of St. Thomas, Houston Texas, Loyola University, Chicago and 

Thomas More College, Kentucky. 

One of the key priorities that were addressed in the Strategic Plan for MIC from 2012 was 

Fostering and developing the international dimension of College over the next five years. 

Moreover, one of the core objectives during the course of this Strategic Plan was to enrich the 

culture of the College and the diversity of the campus community. The College wanted to achieve 

this by significantly increasing the number of international students choosing MIC as a learning 

destination as well as supporting more of the full-time students to choose placements in partner 

universities abroad. Another key aspect was to introduce internationally-themed elements that 

might add appeal to the existing emphasis on Irish tradition, culture and society that already offers 

a unique and exciting learning programme to visiting students. 

 

1. 2 Foreign students 

From year to year, students from many European countries have expressed their inclination 

to study at MIC. As O’Connor (1998, p. 84) observes an “increased participation in student 

exchanges programmes has resulted in a welcome influx of European students to Mary Immaculate 

College.” The college is linked with more than 40 universities through the Erasmus+ programme 

and has many prestigious partners throughout the whole world. At the same time, MIC students 

can also choose from a wide range of universities and colleges that are located in Austria, Belgium, 

Denmark, Finland, France, Germany, Italy, The Netherlands, Portugal, Spain, Sweden, 

Switzerland, and the UK. 
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Numbers of foreign students visiting MIC for the academic year 2016/2017 is displayed in 

the figures below: 

 

 
Figure 1: EU incoming students 

Figure 1 reveals that in 2016/2017 international students from 13 European countries 

attended courses at MIC. Total number of incoming students from the European Union reached 55, 

while a good proportion of students came from France (44%) and was followed by students from 

Spain (13%). A small minority (11%) of EU students arrived from Austria and Germany, 5% 

students from Sweden and 4% students came from The Netherlands. Figure 1 shows that only 2% 

of students arrived from Belgium, England, Finland, Lithuania, Slovakia and Turkey. 

Numbers of students who are not from the European Union is displayed in the Figure 2: 

 

 
Figure 2: NON-EU incoming students 

There are only slight differences between Figure 1 and Figure 2. Whereas in Figure 1, the 

highest percentage of EU students was from France (44%), a large proportion of NON-EU students 

(57%) arrived from the USA.  These were followed by students from Brazil (8%), Saudi Arabia 

(7%), Canada (5%), Russia (3%) and only 2% of NON-EU students came from Armenia, Australia, 

Cameroon, Egypt, Ghana, China, Kazakhstan, Kenya, Kuwait, Libya, Morocco and Tanzania. 
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2 The relationship of education and culture & language and culture 

Culture may have a profound impact on education, but education may also have a profound 

impact on culture. Societal culture is the combination of beliefs, customs, religions, arts, etc. that 

exist in a constant state of flux in a society. The culture of one society may value education above 

all else. In that culture, the more education you get the more likely you are to succeed. Some 

cultures may not see any value to education beyond what is taught within the local societal unit in 

order to benefit the individuals and society itself. In those areas, education might have little impact.   

Baker (2012, p. 63-64) draws the attention to the understanding of sociocultural context: 

 

As already noted, knowledge of the lexis, grammar and phonology of one particular 

'linguistic code' (for example Standard British English) is not adequate for successful intercultural 

communication through English. This needs to be supplemented by an understanding of the 

sociocultural context in which communication takes place and an understanding of the sociocultural 

norms of one particular native-speaker community, for example United Kingdom or United States, 

is clearly not sufficient for global uses of English. A more extensive treatment and understanding 

of the varied cultural contexts is necessary. 

 

Language is one of the principal means for humans’ social life. As Kramsch (1998, p. 3) 

emphasizes “language expresses cultural reality.“ Culture both liberates people from oblivion, 

anonymity and the randomness of nature, and constrains them by imposing on them a structure and 

principles of selection.  

 

3 Cultural specifications of MIC 

This section is devoted to description of cultural specifications at MIC. The concepts of 

education and culture have been closely connected. Education, for instance is often defined as 

reproduction of culture when novices join it. Matusov and Marjanovic-Shane carried out a number 

of investigations related to culture and education and in their theoretical essay from 2016, four 

approaches to culture and education are examined: culture as pattern, culture as boundary, culture 

as authorship and culture as critical dialogue (Matusov – Marjanovic-Shane, 2016). These 

approaches will not be discussed in detail, as our aim is to be more specific in the aspects of culture 

that are reflected at MIC. 

The interconnection of culture and education is reflected in all levels of education. Kuh and 

Whitt discuss the concept of higher education organisational culture as 

the collective, mutually shaping pattern of norms, values, practices, beliefs and assumptions 

that guide the behaviour of individuals and groups in an institute for higher education and provide 

a frame of reference within which to interpret the meaning of events and actions on and off campus. 

(Kuh and Whitt, 1988, p.28) 
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Many of the norms, values, practices, beliefs and assumptions may be manifested in the 

educational process through the wide range of activities, cultural elements and methods used in the 

lessons, however a considerable number of activities may well be seen outside the classroom. 

 

3. 1 Culture reflected in art 

MIC has a vibrant tradition in the performances and visual arts. All students are given 

various opportunities to participate actively in informal productions and public performances. A 

special place in life of the Mary Immaculate College has The May Immaculate College Choral 

Society, which presents not only annual concerts but also past highlights including performances 

of Haydn’s Heligmesse, Theresienmesse, and Stabat Mater, Mozart’s Requiem, Vivaldi’s Gloria 

and Handel’s Acis and Galatea.  In addition, the Choral Society works hand in hand with the 

Limerick Choral Union. Both of them were given the opportunity to join the forces and to present 

Medelssohn’s Elijah, Puccini’s Gloria and Beethoven’s Choral’s Fantasia in the University 

Concert Hall in Limerick. Apart from that, the College is proud of MIDAS – a particularly active 

drama society, which offers musicals, plays but also organizes workshops, cabarets and social 

events. Moreover, students may also participate in the Irish Student Drama Awards. The latest 

MIDAS productions include Les Miserables, Closer, Disco Pigs, Beauty and the Beast, The 

Wedding Singer, Our House and Disney’s Alladin. A particular attention has been paid to the Cats 

which won the best society event in National BICS Awards. One of the treasures of MIC is Lime 

Tree theatre. The theatre is situated in College campus and it is Limerick’s and Ireland’s newest 

venue for performing arts. A theatre offers 510 seats and is considered to be the best in local, 

national and international performing arts. This is another aspect of culture reflected in art which 

is offered to Irish and foreign students, lecturers but also guests coming from all over the world. 

 

3. 2 Methods 

In terms of methods, a semi-structured interview was conducted with forty participants. The 

sample of those interviewed consisted of two teachers, thirty six students and two international 

relations executives. Teachers were considered as a reliable and primary source of information, as 

they provided their point of view on culture reflected in their lessons. Students represented a very 

unique sample, as they offered their own perception of culture. The age of the students-respondents 

varied from 19 – 23 years and all of them were undergraduate students. Finally, international 

relations executives played an important role in the interview in terms of giving an insight to all 

activities and information such as numbers of students etc. 

The interviewer was allowed to ask follow-up questions, for instance when participants said 

something intriguing or provided some unexpected responses. Bearing in mind that interviewer 

still had to ask all the prepared interview questions, the data collection could have been completed 

and organized chronologically. Finally, questions were asked as to the role of the current perception 
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of culture of MIC foreign students and teachers. All participants have been chosen by random 

selection. Respondents were given twenty questions about the perception of Irish culture at MIC.  

 

3. 3 Reporting results of the interview 

Following are presented the results of the most relevant questions of the interview.  

Activities related to Irish culture 

 The first area deals with the activities related to Irish culture. One of the aims of MIC is 

sustaining and developing Irish culture through enhancing a range of activities carried out mostly 

during the lessons. Given that the number of international students has increased, focusing on the 

interconnection between culture and education is vital. Figure 3 presents types of activities 

international students may encounter during the academic year: 

 
Figure 3: Activities related to Irish culture 

As can be seen from the Figure 3, international students are exposed to the wide range of 

activities related to the Irish culture. When looking at the current perception of foreign students on 

the activities related to Irish culture, 37% of all activities are events which students can engage in. 

These include, for instance activities from Orientation week such as tours of Limerick city, tours 

of the campus, visiting St. John’s Castle, St. Mary’s Cathedral, boat cruises and many other 

appealing places. Apart from that, students are invited to join Christmas events or Thanksgiving 

lunch. As for social events, students can take part in the events that provide live Irish music. Those 

interviewed suggested that 18% of all activities consist of workshops related to culture, while 

lectures represent 15% of all activities they were offered. However, in case of eager beavers, 

students can join particular lectures focused on Irish culture. From the whole amount of the 

activities related to Irish culture, all of the selected students indicated that 13% of all activities are 
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projects which students can take part in. Additionally, 10% of all activities include meeting Irish 

as well as foreign guests. With regard to meeting guests, students have a chance to meet local 

police, mayor of the city, president of MIC and many other guests. Only 7% of all activities are 

covered by theatre activities. A few of the theatre activities students have had a chance to 

participate in recently included New Horizons: Women in the Irish Film and Television Industries 

and Where Are All The Irish Female Playwrights. 

International students’ activities 

Another area in the investigation of culture at MIC, was the area related to activities that 

international students may perform while studying at MIC. The overall response to this question 

was very positive. The following is Figure 4 which illustrates International students’ activities: 

 
Figure 4: International students’ activities 

Figure above demonstrates that MIC enables foreign students to perform different types of 

activities that bring bits of their culture to educational process and also to the environment of the 

college. Interestingly, there were not major differences among the percentual representation of all 

activities that international students carry out. For instance, 20% of these activities consist of 

creating e-books about the culture of the country international students come from. Apart from that, 

another 20% of these activities encompass presentations about the aspects of their cultures. 

Participants also stated that 20% of the activities they perform in relation to their own culture 

include projects depicting some of the cultural phenomenon. Those interviewed indicated that 15% 

of all activities they are in charge of included designing worksheets and another 15% present the 

possibility of inviting a foreign guest as a speaker of the appointed topic. Only 10% of all 

international students’ activities contain workshops that may be conducted either during the 

seminars or during the events organized by the International Student Union. 
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Irish cultural sites 

The third area of the international students’ current perspective on culture was focused on 

the Irish sites students have learnt about. The most surprising result to emerge from the data was 

that students do not study Irish cultural and historical sites in detail. Rather, they are provided with 

a wide range of possibilities to attend trips around the country organized by Mary Immaculate 

College Student Union. Table 1 presents Irish cultural sites students can learn about: 

Irish cultural sites students can learn about 

1. Trinity College Dublin 

2. The Cliffs of Moher 

3. Glendalough 

4. Kilmainham Gaol 

5. Powerscourt House and Gardens 

6. Bunratty Castle & Folk Park 
Table 1: Irish cultural sites 

 As shown in Table 1, students are given an excellent opportunity to learn about Trinity 

College in Dublin, Glendalough, Bunratty Castle & Folk Park, Powerscourt House and Gardens, 

Kilmainham Gaol and The Cliffs of Moher. Each of the places has its own history and students 

find it really beneficial to get an insight into these sites. 

 

4 Teachers and their experience with international students 

4. 1 Teachers and their experience  

Apart from the students, it is beneficial to learn about the teachers’ experience in terms of 

interconnecting culture and education. Two teachers offered their time for the interview: Dr. 

Eugene O’Brien, Senior lecturer and Head of Department of English at MIC and Dr. Margaret 

Healy, the English as a foreign Language and English for Academic Purposes leader at the 

Department of English Language and Literature. 

Dr. Eugene O’Brien, Senior lecturer and Head of Department of English at MIC, provided 

his insights of Irish culture that may be seen during his lessons. Dr. O’Brien emphasized how 

culture is reflected during Contemporary Irish literature and Contemporary Irish writing and 

culture: 

“In all the lessons I teach I am very inclined to glue between text and context and I take a 

view that any text is formed by its culture. But any text has also the power to change that culture. 

I ask students to take four texts and see how they fit in and how they challenge Irish culture. Last 

year we did Human Chain by Seamus Heaney – high culture, poetry, one of the most famous Irish 

writers. One of the activities particularly about Seamus Heaney is that I ask my students to do a 

thesis or some kind of essay about the relationship between his writing and the violence that was 
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going on in Northern Ireland for most of that time and Heaney’s reaction to this very very strong 

socio-political cultural violence that was going on. It affected him at a personal level because he 

had to leave Northern Ireland and move to Dublin and it affected all of his writing. So, when I 

teach Heaney, one of the things I will always do is I will look at the cultural background. So, I will 

look at maybe the thirteen books of poetry that he wrote but I will also look at the six books of 

prose he wrote, the interviews where he actually reveals the background and the relationship 

between the society and the culture from which he came. To me it is central. Irish writing is 

completely interlocked with culture. I think it is almost impossible to study a text without knowing 

the context within which it was written. In every lesson that I teach and in every piece of writing 

that a student does for me is culture. We give them a template and one of the tasks is ‘Locate the 

text, situate the text, give me the cultural context and then give me the literary context, do a literary 

review.’ 

As for the bringing the culture of foreign students to the lessons, Dr. O’Brien was very 

positive: 

“Absolutely, they can bring their culture into the lesson. A student coming from another 

culture is taking a completely agnostic or objective view of your culture. When you come here, 

there are aspects of our culture that are unusual. In many ways, the culture is the lived experience 

of the series of habits. And I think when a student of another culture approaches a work of another 

culture, they have a completely fresh perspective. In our masters classes we have had students from 

Tanzania, from Libya, from France, from The United States, Germany, Brazil. Whenever we do an 

Irish work, they perspective is fascinating because they ask questions that I would never ask. What 

students from other cultures do is that they would compare a particular text to a writer from their 

own country. For instance, we had a Polish student and Heaney has a number of translations of 

Laments. The Polish student was able to point out aspects of translation that I have never seen 

because she just knew. Again, in some of Heaney stuff, he translates some Italian. Then we had an 

Italian student and she said that the translation was beautiful but it was not accurate. You can get 

fantastic insights. Students from different cultures can have different symbolic associations and 

that can open up whole lot of different meanings. In some classes, each day a student presents and 

we always encourage it. They would do the presentations and then in the class there would be a 

discussion of that. And because everybody has to do it, the discussion is very positive. It enables 

students to discuss their points and defend their points.  

Apart from Dr. Eugene O’Brien, Dr. Margaret Healy, the English as a foreign Language 

and English for Academic Purposes leader at the Department of English Language and Literature, 

also shared a piece of her personal experience from the lessons. First of all, Dr. Healy explained 

how Irish culture is reflected in her lessons: 

“In my class, we deliberately ask them (students) to choose something relevant to Ireland, 

to research that and to present it. The written assignment and the oral presentation have to be on 

topic related to Ireland – cultural, historical, geographical, educational, social. Anything that they 

want, as long as it relates to Ireland. I specifically don’t want them presenting on their own culture. 



90 

 

I want them to investigate some aspects of Irish life. For their oral presentation, they present it in 

the class to the others. So, it’s increasing the cultural knowledge of the others. They all have to 

choose different topics. We get music, festivals, food, cities, the educational system, occasionally 

political system or literature. I mean writers like Yeats, Joyce, Heaney and others. I see that as a 

further opportunity to advance cultural knowledge or Ireland. For their written assignment, they 

have to choose a different topic and I get them to do questionnaire. So, they have to come up with 

ten questions on a different topic and then they have to ask ten Irish people or at least people who 

have been living in Ireland long enough to be able to answer the questions. I see it also as an 

opportunity to engage with Irish people. Some of them go to Galway or Dublin for the weekend 

and ask people in the pub. Then they have to write a report on it.  

The interviewee also proposed the best way to engage with the culture of international 

students:  

 “Here in Mary I, one of the best experience for the Erasmus students is when they join the 

International Society. There is a very strong, active, vibrant International Society and it is run 

under the umbrella of Student’s Union. From talking to my students, they seem to run in each 

other’s cultures more than Irish culture because it’s for international students, not Irish students.” 

Dr. Healy also emphasized her own recommendations for international students: 

“There are couple of things that I recommend to international students and one is to join 

society or some sort of the club. That’s how they meet Irish students. There are three or four 

performances every semester in the College and sometimes international students become involved 

in that. It gets them involved with Irish students and music, literature at whatever level are very 

much a part of our culture.” 

 Overall, the teachers of MIC expressed their gratitude to have welcomed students from 

different countries, as they may be seen as an enrichment not only for the institution but also for 

their own lives. 

 

4. 2 Implications and recommendations of MIC 

This article provides practical recommendations for the future. First of all, institutional 

action could enhance the experiences and overall satisfaction of international students, as well as 

the interconnection of culture and education. For instance, the institution might provide awareness-

raising training about certain core concepts (e.g. globalisation, internationalisation, and 

intercultural communication) for both foreign professors and native students to stimulate and 

promote their understandings of sustainable internationalisation. Apart from that, third-level 

institutions but also MIC might run a conversation partner mentoring program that would provide 

international students with their first Irish friend and personal guide to Irish culture. Moreover, 

increasing the number of workshops and social meetings for sharing and learning about different 

cultural practices could enhance mutual understanding among international students, domestic 

students and their lecturers.  
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With regard to lessons, it would be beneficial to involve students in multicultural, cross-

cultural and intercultural tasks, so that international students would be given more practical 

activities. This goes well with creating group activities engaging native and international students. 

As for the lecturers, it would be essential that they approach students who come from the other 

cultures individually. In doing so, they would be able to be more supportive of international 

students. Another suggestion would be to visit more cultural sites and consequently to interconnect 

theory and practice. For example, students would be given a task to create a project about particular 

cultural sites they have visited.  

The aim of this article, the intrinsic motivation to explore the culture at MIC influenced by 

Irish and foreign students and lecturers, provided a chance to investigate how interesting and 

attractive Irish culture is in the educational process. One of the essential factors in the 

interconnection of culture and education is an active engagement of students with teaching. 

Findings show that international students at MIC are given a chance not only to get to know new 

cultures but also in doing so come to know their own culture in greater detail. In coming to know 

other cultures, one learns about one’s own culture, as their culture relates to others. 
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